JELT : JOURNAL OF ENGLISH EDUCATION, TEACHING, AND LITERATURE- VOL. 04 ISSUE 01 (2026)

JELT

RS CENDEr Journal of English Education, Teaching, and Literature

| e-ISSN: 3026-4812 |
https://jurnal.rahiscendekiaindonesia.co.id/index.php/jetl

Education Article
A Pragmatic Analysis of Politeness Strategies in Classroom Interaction

Syahrul Effendi Lubis’, Dimas Setiyawan’, Gumarpi Rahis Pasaribu’

!Politeknik Gihon, Indonesia
BSTIT Al-Ittihadiyah Labuhanbatu Utara, Indonesia

KEYWORDS ABSTRACT

Keywords: Politeness Strategies, This study aims to analyze the use of politeness strategies in classroom interaction
from a pragmatic perspective. It focuses on identifying the types of politeness
strategies employed by teachers and students, as well as examining their functions
in facilitating effective communication. This research uses a qualitative approach
with a descriptive design. The data were collected through classroom observation
and documentation, including audio recordings of interaction between the teacher
and students in an English as a Foreign Language (EFL) classroom. The
participants consisted of one teacher and several students selected purposively

Pragmatics, Classroom Interaction, EFL,
Communication

CORRESPONDING AUTHOR(S):

based on their involvement in classroom interaction.

! fendiasrul @yahoo.com The findings reveal that four types of politeness strategies are used in classroom

interaction, namely bald on-record, positive politeness, negative politeness, and
off-record strategies. Among these, positive politeness is the most frequently used
strategy, particularly by the teacher, to build rapport and create a supportive
learning atmosphere. The use of politeness strategies is influenced by social roles,
power relations, and communicative purposes within the classroom.
The study concludes that politeness strategies play an important role in
maintaining effective communication and fostering a conducive learning
environment. It is suggested that teachers incorporate pragmatic awareness into
English language teaching to improve students’ communicative competence.

INTRODUCTION

Language is a fundamental tool for human communication, enabling individuals to
express ideas, emotions, and intentions in various social contexts. In educational settings,
language plays a central role as the primary medium through which knowledge is delivered
and constructed. Classroom interaction, therefore, becomes a crucial aspect of the teaching
and learning process, as it reflects not only the exchange of information but also the

development of interpersonal relationships between teachers and students.
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In the classroom, communication is not simply about transmitting knowledge from
teacher to students. It also involves managing social relationships, maintaining mutual
respect, and creating a conducive learning environment. For this reason, effective interaction
requires more than just grammatical accuracy; it demands an understanding of how
language is used appropriately in context. This ability is often referred to as pragmatic
competence, which is essential for successful communication.

Pragmatics, as a branch of linguistics, focuses on how meaning is constructed and
interpreted based on context. It considers factors such as the speaker’s intention, the
relationship between participants, and the situation in which communication occurs. One
important aspect of pragmatics is politeness, which refers to the strategies speakers use to
maintain social harmony and avoid conflict during interaction.

Politeness strategies are particularly important in classroom settings, where
participants occupy different social roles and power relations. Teachers, for instance, are
expected to guide, instruct, and sometimes correct students, while students are expected to
respond, ask questions, and engage in learning activities. In carrying out these roles, both
teachers and students rely on politeness strategies to ensure that communication remains
respectful and effective.

The use of politeness strategies can significantly influence the quality of classroom
interaction. When teachers employ appropriate strategies, such as giving constructive
feedback or softening commands, students may feel more comfortable and motivated to
participate. Similarly, when students use polite expressions in their interactions, it can foster
a sense of respect and cooperation within the classroom.

However, the application of politeness strategies is not always straightforward,
especially in English as a Foreign Language (EFL) contexts. Learners may have limited
exposure to authentic language use and may rely heavily on their native language norms,
which can differ from those of the target language. As a result, they may unintentionally use
expressions that sound inappropriate or impolite in English.

Such challenges highlight the importance of understanding how politeness strategies
are actually used in classroom interaction. By analyzing these strategies, it is possible to gain
deeper insights into how communication is managed and how social relationships are
maintained in educational contexts. This understanding can also help identify areas where
students may need further support in developing their pragmatic competence.

Therefore, this study aims to explore the use of politeness strategies in classroom
interaction from a pragmatic perspective. It focuses on identifying the types of strategies
employed by teachers and students, as well as examining their functions in facilitating

communication. Ultimately, this study is expected to contribute to improving the
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effectiveness of English language teaching by enhancing awareness of pragmatic aspects of

communication.

METHOD

This study employs a qualitative approach with a descriptive research design to explore
politeness strategies in classroom interaction. The qualitative approach is chosen because it
allows the researcher to gain an in-depth understanding of how language is used in natural
settings, particularly in terms of meaning, context, and interaction. The descriptive design is
used to systematically describe the types and functions of politeness strategies without
manipulating any variables.

The study is conducted in an English as a Foreign Language (EFL) classroom, where
interaction between teachers and students naturally occurs. The setting is selected because
it provides rich data related to communication practices and the use of politeness strategies
in an educational context. The participants of this study consist of one English teacher and
several students who are actively involved in classroom interaction. The participants are
selected using purposive sampling, as they are considered to have relevant experiences and
roles in the communication process.

The data of this study are collected from both primary and secondary sources. Primary
data are obtained through direct observation and classroom interaction recordings, while
secondary data are gathered from relevant documents such as lesson plans or teaching
materials. Observation is conducted to capture authentic interaction, while recordings help
ensure the accuracy of the data for further analysis.

To support the data collection, the researcher uses several techniques, including non-
participant observation and documentation. The researcher observes the classroom without
actively participating in the interaction to maintain the natural flow of communication. The
recorded data are then transcribed into written form to facilitate detailed analysis.

The data are analyzed using an interactive model of qualitative data analysis, which
includes data reduction, data display, and conclusion drawing. In the data reduction stage,
the researcher selects and focuses on relevant data related to politeness strategies. In the
data display stage, the data are organized and presented in a structured form, such as tables
or descriptive narratives. Finally, conclusions are drawn and verified continuously

throughout the research process.

RESULTS AND DISCUSSION
The findings of this study reveal that politeness strategies are consistently used in
classroom interaction by both the teacher and the students. Based on the analysis, four main

types of politeness strategies were identified: bald on-record, positive politeness, negative
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politeness, and off-record strategies. Among these, positive politeness emerged as the most
frequently used strategy, particularly by the teacher, to create a friendly and supportive
classroom atmosphere.

The use of bald on-record strategies was observed mainly when the teacher gave direct
instructions or managed classroom activities. For example, expressions such as “Open your
book” or “Listen carefully” were commonly used to ensure clarity and efficiency. Although
these expressions appear direct, they were generally accepted by students due to the
teacher’s authority and the institutional context of the classroom.

Positive politeness strategies were widely used to reduce social distance and build
rapport. The teacher often used expressions such as praise, encouragement, and inclusive
language like “Let’s try together” or “Good job.” These strategies helped increase students’
confidence and participation. Similarly, students used positive politeness when responding
to the teacher or interacting with peers, indicating a cooperative learning environment.

Negative politeness strategies were also identified, particularly when the teacher
attempted to minimize imposition. For instance, the teacher used expressions such as “Could
you answer this question?” or “Would you mind reading the text?” These forms show respect
for students’ autonomy and help maintain politeness in interaction. Students occasionally
used similar strategies when asking questions or requesting clarification.

Off-record strategies, although less frequent, were observed in certain situations where
indirectness was preferred. For example, the teacher sometimes used hints or implied
meanings instead of direct commands, such as saying “It’s a bit noisy here” to signal students
to be quiet. This strategy allows the speaker to avoid direct imposition and gives the listener
the option to interpret the message.

The findings indicate that the use of politeness strategies is influenced by the roles and
relationships between participants. The teacher, as the authority figure, tends to use a wider
range of strategies to manage the classroom effectively while maintaining a positive
atmosphere. On the other hand, students tend to use simpler strategies, often influenced by
their level of language proficiency and pragmatic competence.

These results also highlight the importance of pragmatic competence in EFL classrooms.
Students who demonstrate better understanding of politeness strategies are more able to
participate appropriately in classroom interaction. However, some students still show limited
awareness, which can lead to less effective communication or unintended impoliteness.

In relation to existing theories, the findings support Brown and Levinson’s politeness
theory, which suggests that speakers choose strategies based on social distance, power
relations, and the level of imposition. In the classroom context, the teacher’s higher status
allows for more direct strategies, while students tend to use more polite or indirect forms to

show respect.
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Furthermore, the study confirms that politeness strategies contribute significantly to
creating a conducive learning environment. The appropriate use of these strategies helps
reduce anxiety, encourages participation, and strengthens interpersonal relationships in the
classroom. This is particularly important in EFL contexts, where students may already feel
less confident in using the target language.

Overall, the findings suggest that politeness strategies play a vital role in classroom
communication. Therefore, it is important for teachers to be aware of how they use language
in interaction and to explicitly teach politeness strategies as part of pragmatic competence.
By doing so, students can develop not only their linguistic skills but also their ability to

communicate effectively and appropriately in real-life situations.

CONCLUSION

This study has examined the use of politeness strategies in classroom interaction from
a pragmatic perspective. The findings show that both teachers and students employ various
types of politeness strategies, including bald on-record, positive politeness, negative
politeness, and off-record strategies. Among these, positive politeness is the most frequently
used, particularly by the teacher, to create a supportive and engaging learning environment.

The study also reveals that the use of politeness strategies is influenced by social roles
and power relations within the classroom. Teachers, as authority figures, tend to use a wider
range of strategies to manage interaction effectively, while students use politeness strategies
to show respect and maintain appropriate communication. However, some students still
demonstrate limited pragmatic competence, which may affect their ability to use politeness
strategies appropriately.

Furthermore, the findings highlight the important role of politeness strategies in
fostering effective classroom communication. The appropriate use of these strategies can
enhance student participation, reduce anxiety, and build positive relationships between
teachers and students. Therefore, integrating pragmatic aspects, particularly politeness
strategies, into English language teaching is highly recommended.

In conclusion, politeness strategies are essential components of classroom interaction
that contribute significantly to the success of the teaching and learning process. Future
research is suggested to explore politeness strategies in different educational contexts or to

examine their impact on specific language skills in greater depth.
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